Registers--language varieties set apart from other varieties by the social circumstances of their use--are linguistic universals operating in all speech communities. Ghetto black children learn to control registers pertinent to the domain of family and neighborhood--most of which are spoken in their vernacular. Ghetto children are also expected to add other registers, that is, "standard" features, to their linguistic repertoires after they enter school. The language spoken in school, the language of instruction register (LIR), often conflicts with the linguistic components of the black child's vernacular registers. After having studied the responses of black vernacular speaking children in grades 1, 3, and 5, it was found that the older the child, the more LIR features he produced--by grade 5, 71% of all responses were made in the LIR. Only word final consonant clusters (-sks and -sts) demonstrated very low levels of acquisition--4% by grade 5. The findings supported the contention that the process of language acquisition is a continual one, especially when sociolinguistic factors are taken into account. (HOD) 
FILMED FROM BEST AVAILABLE COPY
In order to probe in more detail the role of social variation in language acquisition, especially in school age children, this paper will first describe in some detail the concept of register, one type of social variation in language. Then it will examine the intersection of these two types of social variation, black ghetto vernacular and register, in a vernacular speaking child's developing repertoire.
Register: Conceptual Framework
Register, a type of 906d1 variation in language, is not limited Rather, it seems to be a linguistics universal (Verma 1969) g in all speech communities and on all varieties, although the cs of operation are determined by a specific society and by the characteristics of a variety.
Before defining the concept further, let me make clear that the 'register' is not crucial to the concept. In other words, linguists talk about 'register' or 'style', the British seeming to prefer egister' (perhaps after Halliday, McIntosh, and Strevens 1964 , although Houston 1969 and Hymes 1972 . 'Style' seems to be preferred by Americans (see Ferguson and Gumperz 1960 , labov 1964 , Burling 1970 , Fascld and Shuy 1970 (Crystal, 45) Of course, the other horn of the dilemna is triviality in the sense that register could become so narrowly defined as to make it a powerless concept. What is needed to develop a workable definition is research into how speakers and writers actually signal social changes in their linguistic repertoire.
The term 'register' has been given to varieties which are set apart from others by the social circumstances of their use. If a social situation charges, the register a speaker uses may also change at least to some extent in its phonology, syntax, and lexicon as well as being accompanied by paralinguistic changes. Lexical changes are probably the most obvious distinctions between registers, at least in American English. Note the switch from eccelesiastical lexicon to educational lexicon in the following poem probably for purposes of humor.
Our Father figure who resides in the upper-echelon domain, May Thy title always be structured to elicit a favorable response. Reward us today, bread-wise, And minimize our unfavorable self-concept, resulting from credit over-extension, As we will strive to practice reciprocal procedures. And channel us, not into temptation-inducing areas, But provide tit. with security from situations not conducive to moral enrichment. For Thine is the position of maximum achievement in the power structure, Not to mention the prestige-attainment factor that never terminates.
Amen

Midlothian, Texas
Tom Dodge A register is generally conceived to be situationally conditioned; switch the person's social situation and he may switch registers if he has the competence to do so and if the social situation calls for it.
According to Verma, "They (registers{ cut across dialectical ... varieties and may be used for specific purposes by all the speakers/writers of a language." (1969, 294) Halliday, McIntosh, and Strevens note that registers "are not marginal or special varieties of language. Between them they cover the total range of our language activity." (1964, 89) And not only do registers cut across social dialect boundaries, but they also may cut across languages. Mode of discourse has been used to refer to the medium of the language activity. Is it spoken or written? These are probably the two grossest distinctions we make in a literate society, although they may not turn out to be as revealing as other modes. However, in an oral society such as the one of ghetto blacks, distinctions might be made between spontaneous or extemporaneous speech and partly memorized, more ritualized speech in which certain verbal formulas would play a large role and in which there may be relatively little audience feedback (Ure).
Undoubtedly other finer distinctions can be made between or within modes.
Finally, style of discourse has been used to refer to the role relationships between speaker and listener or writer and reader, generally along an informality-formality continuum. Along this continuum style can vary from most intimate, informal discourse with a high shared context and a low lexical load (Ure) to highly formal, ritualized, formulaic writing with very little shared context depending on the relative position of the participants in the situation.
When various styles, modes and fields of discourse intersect, it is postualted that specific registers are the outcome. And all variables are probably influenced by the social situation the participants are in, in other words, the extra-discourse features.
Within a speech community, there is probably a range of registers which encompasses those connected with each of the behavioral domains.
The number and type of domains may differ among sociological analyses, but common ones are family, playground and street, (neighborhood, or friendship), education, religion, and employment. The behavioral rules constraining each domain also include language behavior rules.
In the educational domain, a child does net say certain things to his teacher, even when angry, that he will say to his peers on the playground which is another domain.
It seems that registers cluster within domains, so that the complete range could be broken up in that way. The registral clusters reflect to some degree the social situation clusters that comprise the behavioral domain. A social situation is defined by an interaction of social time, setting, and role relationship. The time is spent in a specific educational setting, usually a classroom which is physically different from other settings. The roles usually included are these of the teacher and pupil, each with a set of expectations as to 'proper' role behavior. Grimshaw (1972) indicates the role relationship to be one of superordinate teacher to subordinate pupil.
Dell Hymes (1967) has classified it as a formal role relationship as opposed to the more informal ones of friendship and neighborhood. The interaction of these factors, probably plus other not yet identified, determines the social situation which in turn determines the register or registers used in that situation. Finally, the specific speech acts and events which make up the actual discourse between pupil and teacher reflect the situational constraints just described. Later in this paper I will present data on specific speech acts performed by black ghetto vernacular speaking children which include certain registral forms appropriate to a specific classroom situation in the educational domain.
So the entire range of registers undoubtedly reflects the range of social siblations in a speech community or culture, but not in a one to The Development of a Repertoire of Registers
As with other forms of la -iguage behavior, whether governed by formal rules or by social rules (constraints), adult competence and performance are different from child competence and performance.
Probably adult and child register repertoires differ both in kind and in degree of control, the adult repertoire being larger and containing some registers not included in a child's repertoire. The developmental aspect of register can be seen by comparing a six year old's repertoire to an adult's. One crucial element in this restricted repertoire seems to be the more constricted set of domains a child is exposed to. Before he goes to school, thereby entering the educational domain, a child's social domains are largely those of the home and neighborhood. He has peer relationships in the neighborhood, but his role in the family domain is that of a subordinate to the superordinate parent. But whatever tne parameter of, say, a pre-school child's register repertoire, the child must learn to produce the socially relevant and demanded registers at the appropriate times and must be able to switch from one to another when the occasion prescribes it. Certainly part of a child's acquisition of ;anguage is this acquisition of adult socially constrained language patteens and of knowledge of the constraints themselves.
In the acquisition of both syntax and semantics, children are hypothesized to progressively develop and revise sets of 'rules' through differentiation of the input until they reach the level of adult competence.
It may also be possible to hypothesize that in acquiring registers a child earns, through progressive differentiation of his speech community's social situations, the language features which accompany them and, in a rule-governed way, modifies his speech forms to fit those situations.
Perhaps part of this development can be observed in children's role playing during which they not only explore adult roles but also use adult language as best they can. Ervin-Tripp (1971) Gleason dso indicates that pre-school children's register repertoire includes the whine.
(Adults like to think that's dropped out of their reperto;re.) They will whine to a parent r parent figure (1971, 7) but not to other adults. So already there is some social distinction made among various adults in the child's life.
Other distinctions may be grossly based on age as the dominant social factor triggering register switching in pre-school children. Gleason noted that older but still pre-school children in her sample talked 'baby talk' to infants, used a peer group colloquall register with their age mates, and used a more formal register with adults. She also noted artier element in a child's repertoire -a register of socialization evidently used with somewhat younger children in which the older .Wild gives linguistic cues as to the younger child's expected behavior. Se age-grading among people coming into contact with a child seems to be important in register development. Certainly adults often have highly developed, age-graded registers for use in talking to different ages of children (Gleason 1971 
Development of a Formal Register in Black Children
The above discussion of register and its developmental aspects, the outlines of both being far from clear, is, in my mind, a necessary prelude to an understandirg of ghetto black children's language acquisition. All too often their language is perceived categorically, e.g., as being totally 'nonstandard' kw dialectal) by those not in their 13 culture, culture, which in practice means most of their teachers and other laymen with whom they come in contact. But vernacular speaking black children participate in register acquisition which includes many so-called standard features, just as Cambridge, Mass., white middle class children do.
Before school age, ghetto black children learn to control registers pertinent to the domain of family and neighborhood, but again these registers will be constrained by age which precludes certain social experience in the young child. However, features which can be called 'standard' are expected by black adults to appear early in this repertoire.
Claudia Mitchell-Kernan (1969) reports that in the Oakland, California, ghetto when a child becomes about 5 years old, he receives increased pressure from his parents to realize more so-called standard features in his speech. The school provides his most consistent input of 'standard' features, and by age 9 or so, the black children, according to Kernan, are aware some forms are more socially stigmatized than others. Such growing awareness is probably a feature of acquisition of the repertoire of forms and ..ttitudes in a given speech community. Certainly it reflects reported adult attitudes. In Oakland, black adults view speech with more so-called standard English (actually socially unmarked) features in it as 'careful' style.
While the speech community these children live in is one of great complexity and one in which verbal ability is highly prized, the black ghetto child is also expected by his family and his teachers, when he A field of discourse in schools is language instruction as in a situation in which a teacher is concerned with how to speak in certain ways.
*Subsequently, the Language Instruction Register will be referred to as the LIR.
The mode of discourse of major interest in this study was the spoken language rather than the written.
The style of discourse for language instruction is more formal or 'polite' as opposed to informal; the teacher tends to pronounce words more carefully than in many other classroom situations. For example, I gat a wave of recognition from teachers when I note that in a spelling lesson a teacher will say "The first word today is desks. Desks.", and then a bit later may say "All right, pull your dess into a circle."
The These findings lend support to the contention that the process of language acquisition is a continual one, especially when sociolinguistic factors are taken into account. Also, a vernacular speaking child may have learned to produce more formal registers such as the LIR than he is often credited with. Abrahams, in a personal communication (1972) , also notes this underestimation of ghetto black children's language ability.
I have been convinced for some time that Black kids come into the classroom with a much wider range of registers (both productive and receptive) than we give them credit for.
Informally I have tested this and had it tested by other classroom teachers by asking the kids to mark ('mitate and dramatize) on some story both in 'TV talk' and the wily they would hear it and see it at home or on the streets. Their ability to produce 'TV talk' varies from individual to individual and from feature to feature, but is certainly much greater than anyone has heretofore given them credit for.
Specifically, fourteen of the sixteen features examined followed this pattern of an increase in LIR responses, with the greatest increase falling between grades three and five.
Even though there was this general increase in LIR production across grade, different features showed very different levels of acquisition. example, showed that when no adults were present, the children realized the multiple negative 100 percent of the time it was possible to do so.
The virtual disappearance of the multiple negative was an interesting finding because multiple negation tends to be highly socially stigmatized throughout the United States (Shuy, Wolfram, and Riley 1967) and is considered a marker of lower class speech. It is possible that even six year old black Oetto children have some awareness of the social unacceptability of multiple negation in a formal school situation.
At the other extreme were several LIR features which even by fifth grade (age 11) demonstrated very low levels of acquisition. Of the sixteen features, the lowest was word final consonant clusters -sks and -sts as in masks and ghosts. This was atypically low; by grade 5, the LIR responses of masks was realized 4 percent. Some children didn't produce the LIR form at all. The majority of the responses to the masks stimulus took the form of mas without the prolonged s common in many other registers.
Perhaps these forms of masks and ghosts are virtually absent in the vernacular.
I also suspect there is a highly mixed input by the teacher as well; she probably says mass most of the time, so the child has no consistent pattern to follow. Some features show significantly lower levels of acquisition.
This formal register acquisition is mere a matter of being able to produce a higher realization of so-called standard forms already in the black child's vernacular registers (Henrie 1969) , which contain many more standard forms than we expect, than it is learning completely new forms. 
